Linking Teaching and Research in GEES disciplines :or  Conversations amongst a ‘community of scholars’ with Charles Clarke, Alan Johnson and Liz Beaty 
Please get into ‘mixed up’ groups of 4 

Appoint as 

Chair –person with most hair on their head 

Timekeeper – biggest watch 

Reporter – most colourful shoes 

Then : 

Discuss what you each understand by linking teaching and discipline based  research –and don’t mention pedagogic research!
Till ……..
AIMS AND OUTCOMES 
You will have had opportunities to consider some of these issues ; issues that will then be further developed in the rest of the conference . 

· Discussed what you already do to link teaching  and research . 

· Clarified  your view on the current relationship between research /researchers and student learning /teachers in your department /institution /disciplines and in the UK  national system: and in the new expanded/revised system that is being developed.

· Considered what are the prospects for linking teaching and research in the new expanded system –and issues for taking into the session by Liz Beaty

· explored how these issues are shaped by the concerns of particular disciplines /subjects –and to an extent that of GEES disciplines –issues you will further explore in the session today at 2-45 

· explored how ideally /practically you consider those relationships could be more  ‘effectively’ linked 

· Considered a range of strategies that I consider could support staff and students in breaking down many of these barriers  . 

· Developed ideas and questions to take with you into future sessions at this conference 

NO plenary discussion 
A High Level Research Study

_____________________________________________________________
Tell Brian Chalkley  about your reading of the pre- distributed article  ‘Designing a curriculum that values a research-based approach to student learning’
A: I have read it and can answer a 

    comprehensive examination on it .

B : I have read it 

C : I have glanced at it 

D : I printed it off and that’s it !

E : What article ? 

Some ‘meanings’  and ‘strategies’
Rhetoric and Ritual : “All higher education institutions benefit from the vital interdependence of teaching and research.” (Universities UK, 2002, 5)

Implicit/Not Explicit : The University’s account argues strongly for the continuing and crucial value of the link between teaching and research … In practice …the audit team found that there was very little systematic reflection within the University about just what was meant by the claimed interdependence of research and teaching.” Higher Education Quality Council (1997: 3) Audit of Exeter University.

Input :Staff as ‘deliverers’ :  ‘It is simple Alan : I appoint research active staff’

Process : Students as Learners : “ a positive research and teaching link primarily depends on the nature of the students learning experiences, resulting from appropriate teaching and learning processes , rather than on  particular inputs.” Lewis Elton 
Process : Staff and Students as Learners/Breaking the Boundaries 
“If there is a link between the two it operates through that which teaching and research have in common; both are concerned with the act of learning’
‘Teaching and research are correlated when they are co-related…(One way to achieve this is to) “exploit further the link between teaching and research in the design of courses.” Brew and Boud.
Using a model to talk about your practice : or we are doing it already!
_______________________________
TASK 
Start from this ‘position’
“exploit further the link between teaching and research in the design of courses.” ( Brew and Boud)

Handout : Section 13
Use this model for each of you to give one example of what you already do to link teaching and research .

You have till ….

SECTION  13 : Strategies  for linking teaching and research (and consultancy) at the level of the module/ course at undergraduate /postgraduate level

This is a basic model that individuals and course teams can adapt and use to consider their current curriculum and in designing new courses. 

Develop students understanding of the role of research  in their discipline

Develop the curriculum to bring out current/or previous research developments in the discipline

Develop student awareness of learning from staff involvement in research.

Develop student understanding of how research is organised and funded in the discipline/institution. 

The three illustrative case studies in Section 2 develop this  approach

Develop students abilities to carry out research /consultancy in their discipline

Develop the curriculum, in particular how students learn in ways that mirror/support the research/consultancy processes in the discipline

Assess students in ways that mirror/support the research/consultancy processes in the discipline. For example requiring students to have their work assessed by colleagues according to the house style of a (fictitious) journal before submitting it to you; this mirrors how academic journals use referees to decide on whether an article is to be published. 

Provide training in relevant research/consultancy skills/knowledge

Require all students to undertake some research 

This is the effective approach developed in those UK/Australian institutions which require a dissertation for Honours Degrees.
Develop student involvement in staff research/consultancy

This is the approach of many US universities –often supported by national / corporate sponsorship 

Perhaps, restrict certain research opportunities to selected students? In the USA which has long operated a mass higher education system, students being involved in research with staff is mainly only for those with high grades ?

 Manage student  experience of staff research /consultancy
Limit the negative consequences for students of staff involvement in research/consultancy. Most important here is managing the student experience of the days (and sabbatical terms) when staff are 'away' doing research. 

At a minimum students need clear information as to when staff are available/away.

Evaluate/research student experience of research/consultancy and feed that back into the curriculum. 

Support students in making clear to them the employability elements of research and consultancy. This is particularly important for those students whose focus is on using a degree to get employment - and who may not otherwise appreciate the value of a research based approach. 

Other strategies you have developed

Bases on :   Jenkins A et al  (2003 ) Re-Shaping Teaching in  Higher Education  :  Linking Teaching and Research   , London , Kogan Page /SEDA 
TASK

Consider the Green handout : Linking Teaching and Research in GEES…

Each of you reads carefully one case study 

In turn describe as you see it from this description what is the nature of the teaching /research link in this case study 

You have till ….

No plenary discussion 

Considering the Research Evidence: A scholarly discussion with Margaret Hodge /Charles Clarke /Alan Johnson and Liz Beaty …
_______________________________ 

See Section 8 –and 5 ;plus 6,7 and 10!
“The research evidence in this chapter also shows us the importance of the inputs.”
 ( Jenkins et al 2003)
Imagine that you met Margaret Hodge /Charles Clarke ….MP in a relaxed informal setting …What would you say to her/him  in response to her statement that "On the link between research and teaching, Mrs Hodge said both she and the education secretary, Charles Clarke MP still need to be convinced". She added: "A good teacher needs good scholarship but I cannot see an inextricable link with being engaged in cutting edge research and being good at teaching." 

And besides what you would say - what would you really think? Perhaps that is the key question!

At ……. the reporter be ready to state ONE comment worth making here on this issue is …
The War on Iraq and the White Paper on Higher Education 
“ I think it would be fair to state that there was a selection of evidence to support a conclusion” he said. “ I fear we got into a position in which the intelligence was not being used to inform and shape policy , but to shape policy that was already settled.”
Robin Cook, evidence to Foreign Affairs Select Committee : as reported in the Guardian , June 18 ,2003-06-18

While of course our institutional and department policies on teaching and research are firmly based on the research evidence!

Evidence based policy making ! 
My position 

__________________________________

The teaching /research link is potentially what distinguishes higher education ;Student understanding of ‘knowledge complexity’ is central to higher education / a civilised society 
There is some evidence of importance of ‘mode  2 knowledge’ re future employability 

The rhetoric of ‘teaching /research interdependence’ hides a lack of understanding of the complexity  of the issues. 

The rhetoric of ‘teaching /research interdependence’ hides the clear research evidence that  a focus on high level research can be

· at the expense of a commitment to student learning 

· and can in effect weaken /destroy potential and beneficial teaching /research teaching links 

Government ( in the UK and elsewhere ) are selectively using the research evidence to justify focussing on high level research for the few (and with no concern for student learning!)

‘Scholarship’ is important –but it needs funding and rewarding and many of us would question the term and certainly how it is being used . 

Maybe what is really important is to reclaim and widen the term –‘research’?
Certainly what ‘counts’ as research ..is central : are textbooks , e-learning , pedagogic research …really valued by your discipline /institution /department ? 

The link cannot be the same as it was in an elite system 
“The element of partnership between teacher and taught in a common pursuit of knowledge and understanding, present to some extent in all education, should become the dominant element as the pupil matures and as the intellectual level of work done rises.” Robbins Report 1963 

There is not one link but many potential links : And they need to be ‘created’  by individual staff, course teams , departments , institutions, national systems and (international ) disciplinary communities 

Perhaps we have to ‘unbundle faculty roles’ –see Eugene Rice on AAHE web site ..

“Rethinking Scholarship and New Practice: A Central AAHE Priority”
http://www.aahe.org/specialreports/part4.htm
Is it a  realistic strategy for your department to 

· focus the link at the level of the (undergraduate ) student experience of their course 

· to then organise staff roles and department resources to support that student experience ?

If so –then does that mean that staff have specialist roles ?; or the key integration is ALSO at the level of the individual academic staff as well as the student experience ? 

The Roles of Institutions and Departments in Delivering the Link
_____________________________

See SECTIONS 15,16 and 19 
Day 2 :13:15 - 14:15
Plenary Session 4: 'Talking Heads' - Semi-structured interview with Heads of Departments on issues relating to Linking Teaching & Research and Pedagogic Research

The links will vary by  institutions and departments 
Research : Opening web page at Luton 
____________________________
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Ever wondered what makes football fans tick? 
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How adverts make people use certain services? 
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Or about the role that psychology plays in job reviews? 
These are just some of the questions currently being researched by students at the University. 

Our primary focus - like those of other new universities - is on effective teaching. But, as you would expect from the university that The Guardian has called 'one of the most improved institutions,' our research programme is alive and kicking too.” http://www.luton.ac.uk/

Creating Links at Department and Institutional Levels 
______________________________
The case of Southampton Institute –meeting of teaching and research groups 
“Central to the this issue of lack of structuring  the links was the sense that across these departments research was planned , teaching was planned –but their explicit links were not sought . “ We do  …. support teaching and support research but we don’t  necessarily strategically link the two …We have an ad hoc approach to that important link”;….. “It would be fair to  say that as a School, we  don’t really have a strategy,  a systematic strategy for making these links 
( Durning and Jenkins in draft!)

TASK : Consider SECTION 19 (and 18)
In your groups consider the ‘model’/suggestions for analysing /creating links at department level 

Some questions that may be useful :

Which of these strategies are in place in your departments to create positive  links ?

Which are not ? 

Are there other strategies in place in your departments not considered here?

You have till …..
There will be no plenary discussion at this stage :but this links to the session tomorrow afternoon : ‘Talking Heads’
Are teaching-research relationships (in our discipline and departments) shaped by the particular concerns of our discipline?

DAY ONE : 14:45 - 15:40 Parallel session in disciplinary groups 
SEE SECTION 14 AND THEN ‘IGNORE IT’ ! Let’s work with your experience /knowledge of your discipline 

SECTION 14

Why disciplines might be significant : Logical? Hypotheses 

Disciplines are academic ‘communities of practice’ 

· The  nature of research in the discipline may vary /be significant 

· The nature of the funding /organisation of research in the discipline may vary/be significant 

· The  nature of /role of scholarship in the discipline may vary /be significant 

· The nature of pedagogy in the discipline may vary/be significant 

· The nature of how research is taught in the discipline may vary/be significant 

· The importance of research as taught in the discipline may vary/ be significant 

· The nature of the staff and or student culture across the discipline may vary/ be significant 

· The importance of research to future student roles /employability may vary/be significant 

But are these differences intrinsic to these disciplines ; or just the culture at one time ? 

An Academic Health Warning

Brew sees the key variations in how individual academics conceive teaching and research ….: the issues /variations are generic .

Education is particular ? How much should teaching (in higher or school level ) be based on the practioners knowledge of /involvement in research? And if so what type of research? Link to discussions of pedagogic research tomorrow and Liz Beaty today !

Some limited research to guide us 

Colbeck on Physics and English 

In some sciences the content of research beyond postgraduate studies 

In Medicine –strong focus on developing evidence based practioners  ( as for nursing and education?) 
Planning /Built Environment 

Mode 2 knowledge – understanding research in application ; pure research balanced by importance of consultancy and practice . 

So what for you might be distinctive about teaching /research relations in your disciplines 

In your groups of 4 discuss this ….

In Geography I think it might be …

In Geology I think it might be …

In Environmental Sciences I think it might be….

You have till ….

I look forward to hearing the reports from the 2-45 discussions !

AIMS AND OUTCOMES 

You will have had opportunities to consider some of these issues ; issues that will then be further developed in the rest of the conference . 

· Discussed what you already do to link teaching  and research . 

· Clarified  your view on the current relationship between research /researchers and student learning /teachers in your department /institution /disciplines and in the UK  national system: and in the new expanded/revised system that is being developed.

· Considered what are the prospects for linking teaching and research in the new expanded system –and issues for taking into the session by Liz Beaty

· explored how these issues are shaped by the concerns of particular disciplines /subjects –and to an extent that of GEES disciplines –issues you will further explore in the session today at 2-45 

· explored how ideally /practically you consider those relationships could be more  ‘effectively’ linked 

· Considered a range of strategies that I consider could support staff and students in breaking down many of these barriers  . 

· Developed ideas and questions to take with you into future sessions at this conference 

A Conclusion : Looking Forword 
A Round : in a round each person speaks briefly in turn : there is no general discussion until each person has spoken .

One idea /issue that I am taking forward from this session , into this conference is ….
