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The White Paper and Teaching-Research Relations

From: Professor Alan Jenkins, Westminster Institute in Education, Oxford Brookes University. 

I write on behalf of colleagues in a range of pre and post 1992 institutions centrally involved in two national projects aimed at forging closer links between teaching and research in a range of disciplines.

Summary


We welcome key aspects of the paper, in particular the valuing of teaching and the arguments for institutional diversity.


However, over these particular areas where we have expertise –in particular teaching/research relations, we fear that without significant modifications to the policies outline in the White Paper, the sectors and the Government’s commitments to teaching excellence and to support student employability will be significantly imperilled. 


The White Paper fails to recognise that much research and scholarship demonstrates that knowledge gained through research and to an extent students’ abilities to do research is what distinguishes higher education. Such is also vital to developing students' capacities to be effective in the new knowledge economy and to ensure ‘teaching excellence’ across a diversified and expanded higher education system. 


The national system and institutions themselves – in particular through policies and funding for research - need to be ‘restructured’ or ‘re-shaped’ to ensure that all HE institutions and students benefit from the ‘vital interdependence between teaching and research.’ In particular all institutions (and all academics) should be funded for research and scholarship to underpin and ensure quality teaching. 


We set out in outline some policy suggestions for achieving that interdependence 

Preamble 

1
This is submitted after full consultation with and behalf of colleagues in a range of pre and post 1992 institutions, centrally involved in two national projects aimed at forging closer links between teaching and research (and consultancy) in a range of disciplines. The two projects are: an LTSN /Generic Centre project on ‘Linking Teaching and Research in the Disciplines, of which I am director (www.brookes.ac.uk/genericlink/); this involves staff in seven LTSN Subject Centres: BioScience; English; Geography, Earth and Environmental Sciences (GEES); Health Sciences and Practice; Hospitality, Leisure, Sport and Tourism; Law; and Medicine; and the Project LINK, an FDTL Project on Linking Teaching, Research and Consultancy in Built Environment Disciplines, (www.brookes.ac.uk/schools/planning/LTRC/), for which I am the Project Advisor; LINK is based at four post 1992 institutions but has project partners in pre and post 1992 institutions. 

2
We focus our response solely on those issues that are central to the concerns of these projects and on which we claim authoritative knowledge – namely the issues with respect to the relationships between teaching and research (and consultancy) .

3
There are key aspects of the White Paper (and associated Ministerial announcements) we strongly endorse: in particular the emphases on teaching, institutional diversity and regional links. However over these particular areas where we have expertise – in particular teaching-research relations, we fear that without significant modifications to the policies outline in the White Paper, the sectors and the Government’s commitments’ to teaching excellence and to support student employability will be significantly imperilled. 

The White Paper and Teaching-Research Relations 

4
The White Paper (and in effect the Strategic Plan) in effect sees it possible even desirable to break the view that quality teaching is intrinsically related to research: a view that has been central to post war UK policy on higher education; a view that was recently re-asserted by Universities UK (2002, 5) statement that “all higher education institutions benefit from the vital interdependence of teaching and research.” 

5
The White Paper justifies this view through pointing to the meta analysis by Hattie and Marsh (1996) of a whole series of statistical measures of research quality at the level of the individual between measures of quality teaching and research: and from this the White Paper concludes that “It is clear that good scholarship, in the sense of remaining aware of the latest research and thinking within a subject, is essential for good teaching, but not that it is necessary to be active in cutting-edge research to be an excellent teacher” (our emphasis).

6
With respect this is a very partial or biased selection/reading of the research evidence; as would have been using the correlations between RAE grades and QAA scores; and then using these ‘measures’ or ‘analysis’ to justify increasing research funding to the low ranking RAE departments to improve teaching quality! or to concentrate student expansion in the high rated RAE departments as that is where there is teaching ‘quality’ (Giddens 2001). (For an overall review of teaching-research relations see Chapters 2 and 3 in Jenkins et al. 2003 and Hounsell 2002). 

7
The White Paper does not acknowledge that Hattie and Marsh (1996, 533) conclude that: “Universities need to set as a mission goal the improvement of the nexus between research and teaching... The aim is to increase the circumstances in which teaching and research have occasion to meet." (our emphasis). While authors of a similar large Australian statistical study concluded that their research “in no way refutes the proposition that the continuing study of and intellectual curiosity about a subject is necessary for effective teaching. Our results indicate that the simple model of more research, therefore better teaching is suspect ” (Ramsden and Moses, 1992, 292-3). Indeed Paul Ramsden one of the authors of that study, and one of the leading international researchers on higher education has recently argued that “I believe that the main hope for realising a genuinely student centred undergraduate education lies in re-engineering the teaching-research nexus” (our emphasis).

8
Other research that is not mentioned in the White Paper develops a very different picture than the research by Hattie and Marsh et al. (again see Jenkins et al., 2003 for reviews of much of this research). Much of that research focuses around issues of student learning and course design and sees major benefits for students learning through some research based or inquiry learning (see in particular Elton, 2001). Research on the student experience in pre and post 1992 Universities: including Healey et al., 2003; Lindsay et al. 2002; and Zamorski 2003) have show strong student perceptions of the (potential) value of (staff) research to their learning: a view that is strongly supported by a range of US research studies of what they term’ undergraduate research’ (Re-Invention Center, 2003). This research does leave open the extent to which all teaching staff need to be involved in research – whether that research be ‘cutting edge’ or scholarly enquiry. Other work – in particular that by Brew (2001) has challenged and widened the rather narrow views and definitions of research. A range of scholars have shown how a narrow focus on certain types of discovery research or ‘international cutting edge’ research in the RAE, fails to value the wide types of research needed in the wider society and immediately inside universities to support student learning. While many would dispute from experience and research evidence the clear division between research and ‘scholarship’ that the White Paper implicitly and explicitly endorses, without any acknowledgement of the problematic nature of the term ‘scholarship’. We note that the research suggests that in some disciplines – in particular the humanities and the social sciences there are not clear ‘boundaries’ between research and scholarship. Indeed colleagues in the humanities emphasise that much of their RE-search is a rethinking of the ‘scholarly and research literature. 

9
Researchers have also investigated how research and teaching is funded and managed nationally and inside institutions. Research by Ian McNay (1998) for HEFCE has shown that national policies – in particular the RAE – is leading to a structural separation inside universities between teaching and research and a downgrading of other activities in particular teaching, social inclusion etc. This is further confirmed by research by J.M. Consulting (2000, 360) for HEFCE as part of the 2000 Fundamental Review of Research with its statement that: 

"We found little evidence to suggest that synergies between teaching and research were managed or promoted at departmental or institutional level… There were some attempts to manage teaching and research workloads in departments, partly to allow more time for research. Some strategies may be having the unintended consequence of driving research and teaching apart for some staff." 

That current national policies for research and for teaching fail to support -and indeed significantly weaken - these potential beneficial links between teaching and research (and consultancy) see below, is a central theme of a range of research studies now being written as part of Project LINK.

10
While central to ensuring teaching quality or ‘excellence’ is staff motivation. As HEFCE (2000, 4) has itself stated: “the opportunity to do research is an important reason why people decide to do an academic career”. This is particularly important now given the ‘mature age’ structure of the UK academic community and the need to attract many new young staff into higher education. Certainly we have found that these two national projects concerned with linking (staff) research and student learning attract much staff interest and capture their motivation for research and their view that such is central to teaching quality. 

The White Paper, Linking Teaching with Research and Consultancy, and Mode 2 Knowledge 

11
Research now being written up as part of Project LINK also points to the importance of what has been termed the new knowledge economy and ‘mode 2 knowledge’. “Employers will increasingly demand that graduates have the skills to conduct appropriate research, the capacity to formulate solutions to problems based on awareness of research evidence, and the ability critically to assess that evidence: in other words knowledge creation and use” (Jenkins and Zetter 2003, 11).  If this perception is accepted then higher education must embrace a much wider conception of research than is recognised through the RAE. But it also means that it is vital that all higher education institutions are funded for ‘research’ that clearly relates to the underpinning of these courses – particularly the growing postgraduate courses linked to the needs of regions – with a current knowledge base. We do note the importance the White Paper attaches to ‘knowledge transfer’ but the focus is on “acquired technology” and in “less research-intensive universities … working with local industry”; and not in ensuring all students have the knowledge and skills to work in the new knowledge economy. To repeat – to achieve that important goal requires widening the concept of ‘research’, and funding all institutions and all staff for ‘research’ that underpins the curriculum and supports student learning/teaching excellence.

A Move Forward by HEFCE 

12
Since the White Paper was written and somewhat contradicting the views in that paper and the Strategic Plan, HEFCE has in fact moved towards the views on teaching and research stated above. In a recent report on ‘Supporting Higher Education in Further Education Colleges', HEFCE (2003, 17-18) states: 

"In so far as there is any evidence to support a positive correlation

between research and teaching/learning, it comes from qualitative

studies. These appear to suggest that, while there can be such links, they are highly context-dependent, and have been created by purposive action (Jenkins 2000). Particularly important are those methods of teaching and learning which emphasise a research-like approach to learning (Dempster and Blackmore 2001). If the research evidence does not support a general association between teaching and research within HEIs, and is limited in respect of specific links, it is important to identify evidence within FECs of efforts to develop specific links that appear to have worked."

As this report effectively points to the need for purposive action to support the links in HE in further education – largely in foundation degrees? – surely this does point to further and stronger? efforts to ensuring such links are stronger in higher education per se. 

Some Outline Policy Suggestions

13
We draw attention to the detailed set of suggestions for national UK policy that is set in a reading of other national systems contained in Chapter 7 of Jenkins et al. (2003: 143-181) .This draws on work by many members of these two groups. These are outlined below.

Possible Strategies for National and International Organisations

Strategy 1: Build it into the statutory/legal definitions of HE institutions, degree and professional requirements.

Strategy 2: Ensure there are limited negative impacts from research selectivity

Strategy 3: Require research selectivity to support research areas that directly support the nexus 

Strategy 4: Fund and support all institutions and staff for (discipline based) scholarly activity

Strategy 5: Develop and support all institutions and staff for (discipline based) scholarly activity external reviews of teaching and research which explicitly support the linkage

Strategy 6: National and international disciplinary organisations can support the nexus 

Strategy 7: Develop national and international organisations and projects to support the nexus.

14
Specific Policies 


Build the nexus - as does New Zealand - into a statutory definition of a University. 


Require selective ‘cutting edge’ RAE etc funded research to support the nexus: in particular by requiring submissions to state how they have disseminated their research through textbooks, e-learning and through formal links with teacher scholars in other departments / institutions; and with undergraduate students in their departments. (The requirements for dissemination and student involvement in US National Science Foundation funding provides an effective model to adapt to the UK RAE). 


Develop, as does the US National Science Foundation, competitive funding streams that focus on supporting undergraduate students knowledge and involvement in research. Some of these funding streams should be explicitly funded to departments and institutions outside the research elite. 


Fund all institutions outside the research elite for ‘research’ and ‘scholarship’ that is clearly linked to their undergraduate and postgraduate curricula and regional roles. (Clearly this would require further thought in elaborating an effective policy – but the proposed direction is sensible and deliverable).


Through institutional research and teaching strategies and funding fund all academic staff for discipline based scholarly activity; this policy was effectively in part suggested in the Dearing Report. This policy will require careful deliberation; it could be a central role for the proposed Academy. But it needs clear funding. 


Build an understanding of –and evidence of achieving teaching-research links into a revised ILTHE/Academy requirements for initial teacher in HE accreditation and in particular for any professional up-dating/CPD requirements.


Develop a range of discipline based and institution based curriculum development projects in this area. While many other issues such as assessment and key skills etc have been funded and supported: there have only been two national funded projects in this area: the FDTL Project Link and the LTSN project on ‘Linking Teaching and Research in the Disciplines.


Should the proposed ‘Centres of Excellence in Teaching’ go ahead – then some of them need to focus on linking teaching and research in different institutional contexts ‘research led’, access led etc) and in different disciplinary types. 


Through any system of quality assurance as at present through internal policies and the QAA (and the RAE) towards holistic approaches that seek to encourage effective connections between discipline based research and student learning.


No doubt others can suggest other policies: but the key issue is to see the central importance of this issue. At present the White Paper threatens to break what is distinctively valuable in higher education.
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