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Language learning focus

(2} Literature is used just as a text
with no focus on literary values,
fiterary knowledge, or literary skills

(1) Literary fmowledge and
skills are focused on, but
there is alvo a conscious
Jocus on the lexis, grammar
efc.
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(3) Literature is discussed only (4) Extensive reading
as literature; any focus on
language is on its literary
effects
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Figure 1. The intersection of literature and language teaching
Amos Paran (2008)
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255 LET'S READ JAPANESE - EXAMPLE OF CLASS ACTIVITY
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